Jhting the Brighton Fuse

m Byford, Wired Sussex
d Dr Jonathan Sapsed, University of Brighton

) April 2013

- o
what is Brighion FUse HOME WHAT1S BRIG HTON
BRI

YAKEPART U

WHD IS INVOLVED?

Dec B, 20,
Cur Subm
ERS parlizmen
- ian Euse starts with the >DEL e
Brgho i +ipg the Nov 2
f thal by connecing = ive W o Moy,
t::i“sa humanities and ms;?r'-::,'th C| H E: 67 imenprana SR The Brigh
o VT then cresilVvi s igital £
. digital ar‘-ﬂjﬂfﬁ“ s o T e E'.?l'-m:



Iversiity or orignion VVIITUJIUOOTA

e i B B B
ersity of Sussex %

e 2 year project to map, measure and enhance the
Creative-Digital-IT cluster in Brighton and Hove
e 1500 firms

e Communities of freelancers, artists
e [estivals, Universities
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SKiIlls and managerial barrie
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more Innovators?

All Institutions see

Analysis of 5 international their future form anc
learning institutions that :
support and create fUI’?CtIOI_q as an
innovators evolving, integrated
® dSchool at Stanford University network Of IearnerS
®  Hyperlisland -
*  Ravensbourne and professionals
®  KaosPil : :
o BoMadmversity of with real projects at

the core.



.ommon relationships

etween academia and
xternal organisations

nderpins model

® Commitment to meeting futul
challenges through adapting
and embracing constantly ev
needs of learners and

‘ommon forms of provision: professionals as collaborator
Immersive programmes for ® Desire to grow institution as hub witl
students (1-3 yrs) ecosystem of professional and

geographical communities and netw
Short ‘Executive Education’

programmes (workshops / ® Desire to recruit and support a diver
projects of unspecified duration, Intake of ambitious learners commit
events and conferences) growth both personally and professi

as creative leaders

Intensive collaboration within
labs or incubators
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dSchool is perhaps the most loose and open with the
simplest model of design thinking

Ravensbourne IS perhaps the most traditional and
comprehensive in terms of the range of courses with
local and international markets

Hyper Island has perhaps the widest global reach with
centres In three countries

BDW is perhaps the most commercially focused with
participants from leading organisations such as IDEQO,
Google and Apple
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Experiential Learning:
Thinking and doing -
learning as a verb

Universal applicability

® Lifelong learning as a mindset

® Independent and group
learning

Centrality of real projects:
Partnerships in action

Manifestos for inspiring and
guiding




Learning models 2

Holistic outcomes: methodologies for solving the world’s
problems

Participation: open access, classes, individual and group
projects

Accreditation and non-accreditation

Development of a culture to support network growth
suggests connectivism (Downes, Siemens et al) as learning
theory based on relationship between work experience,
learning and knowledge)

Location and reputation: facilities within hub buildings and
nartner deliverv vital imonortance of inesnirational forinders
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to understand BIMM

® Layer one is an abstract layer comprising creativity,
technical/technology and business skills

® Layer two is the practical real project-based
opportunities provided through strong relationships
and networks

® Layer three is the culture of learning: lifelong, holistic,
personal and group based
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3IMM (Brighton Institute of Modern Music) opened in
2002 and now has 1500+ students studying from FE
o0 PG levels, in Brighton, Bristol, London, Manchester
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brighlon instifure
OF modern music

KATE WALSH

Successful BIMM
graduate, (iTunes
number 1 album)
taking a break for a
couple of years -
offering experience
back to BIMM as a
teacher. "This requir
a 10 year cycle to



18 year old rapper
BIMM student
Touring nationally

Completely plugged
INn to communities of
practice — formal via
BIMM and local
Informal networks —
Brighton Youth Arts
Festival
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READOURBLOG
DOWNLOADFROM
PEEPOUR
OURSOUNDCLOUD
TRACKUS
USONTWITTER
USON
SOMEMERCHANDISE
BOOK “FORA
GETHARVEYSBEATS
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BIMM model of education, rock ‘n’ roll and business is designed and
delivered by musicians for musicians

Teaching and learning model emphasises learning by doing - individua
groups - being in bands, gigging, doing placements — creating musical c:
and habitus (Bordieu 1977, 1979, 1990, 1998)

Modern conservatoire with key difference of focusing on composition

For students BIMM is at the nexus of the musician’s world which involve:
formal learning process through communities of practice (all tutors :
Industry professionals) and informal learning community outside of collec
(Lave & Wenger 1991b)

Action research led by Mark Irwin to explore formal and informal
relationships and reflective practice Schon(1983) and Moon(1999, 2004)
feeding internal culture and pedagogy

Academic and industry relationships underpin success with validation (L
of Sussex & Middlesex) and evolution (action research) eauallv imoorta



0 add to the AHRC Brighton Fuse
roject, EU INTERREG funding as
art of of the ReCreate partnership
 deliver new work, exhibition,
udio and learning spaces for the
ty’s creative, artistic and

ntrepreneurial talent

useBox is the main workspace
nd hub for the creative industries
ccupying 3500sq ft of New
ngland House

lanaged and partially occupied by
/ired Sussex it will deliver pilot
arning programmes in Q2 2013
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Irpose Is to address skills gaps,
rve innovators through the trial of

aching and learning models and
periences that serve the ‘disruption

enda’

orking with Insiders and Rising Stars
April and May 2013, creating
rricula based on threshold concepts

pturing learnings and establishing
arning platform as inspired by the
vertising industry - led School of
ymmunication Arts

ming to establish personal learning
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Conclusions and Questions

® There is a demand for new learning models

® Business Model? Universities face institutional barriers
In responding to this demand, but will FuseBox be self-
sustaining?

® Will CDIT sector support financially and or otherwise?
® What role for accreditation?

® \What educational theories should drive the model?

® Threshold knowledge and threshold concepts (Meyer and Land)

® Connectivism (Downes, Siemens), social learning (Bandura)?



